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ABSTRACT 
The learning benefits of CLIL in secondary education contexts have been documented in many 
studies across Europe, including Catalonia. However, research confirms that the attention paid 
to language in CLIL programs is often insufficient, and full and proper integration of content 
and language is actually rare. In Sant Llorenç de Morunys high school, students of 1st year of 
ESO do Social Science in English, in a two-hour weekly lesson focused on Collaborative 
Language Learning (CLL). During my practicum observation period, I detected a problem in 
this class: language structures were not given the same weight as the content, so a focus on form 
was practically absent. This paper seeks to provide an innovation proposal which replaces this 
teaching approach by working with focus-on-form CLIL in the Social Science class. The unit 
created has a focus on form in order to potentiate the acquisition of certain content-related 
structures apart from the content of the unit itself. In other words, my proposal is focused on 
creating language learning opportunities in order to favour deep content learning. 
 
Keywords: CLIL; focus on form; language awareness, EFL  
 
*** 
Són molts els estudis a nivell europeu que enalteixen els beneficis en l’aprenentatge derivats del 
treball amb AICLE en l’educació secundària. No obstant això, la recerca confirma que l’atenció 
posada en l’aprenentatge de la llengua en aquests programes sovint és insuficient, de manera 
que una plena i correcta integració de llengua i contingut és en realitat episòdica. A l’institut de 
Sant Llorenç de Morunys, els alumnes de 1r curs d’ESO fan l’assignatura de Ciències Socials 
en anglès, en una sessió de dues hores setmanals basada en l’aprenentatge col·laboratiu. Durant 
la meva estada de pràctiques, vaig detectar un problema en aquesta classe: el contingut té un pes 
molt major que la llengua, de manera que una focalització en la forma és pràcticament 
inexistent. Aquest TFM té com a objectiu presentar una proposta d’innovació pedagògica 
basada en el treball amb AICLE en la classe de Socials. La unitat creada es focalitza en la 
forma, a més del contingut, amb la intenció de potenciar l’adquisició d’estructures concretes 
relacionades amb el contingut de la unitat. En resum, es busca crear oportunitats d’adquisició 
del llenguatge per afavorir així un complet aprenentatge del contingut. 
 
Paraules clau: CLIL, AICLE, consciència lingüística  
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1. INTRODUCTION 
Since the Commission of the European Communities (1995) established the “mother 
tongue + 2 objective”, by which all European citizens should be proficient in their L1 
plus at least two foreign languages, the continent’s concern for bilingual education has 
increased exponentially (Pérez-Cañado, 2018). In this context, Content and Language 
Integrated Language, generally referred to as CLIL, has become one of the most 
commonly adopted solutions to meet the Commission’s objective and help students 
improve their foreign language proficiency. 
Over these past years, CLIL has emerged as a major trend in language education and 
embraced a variety of approaches, methods and programs whose unifying seal is the 
teaching of a content subject in one or more additional language(s). As defined by 
Coyle, Hood and Marsh (2010), CLIL refers to "a dual-focussed educational approach 
in which an additional language is used for learning and teaching of both content and 
language. That is, in these teaching and learning processes, there is a focus not only on 
content and not only on language” (p.1). 
Across Europe, national governments have made a great effort to foster foreign 
language proficiency and intercultural skills. In 2003, an Action Plan Promoting 
Language Learning and Linguistic Diversity for 2004-2006 was endorsed by the 
European Union, and  CLIL was presented as the most effective tool for the acquisition 
of communicative skills. Similarly, in 2013, the European Commission2 published the 
paper Improving the Effectiveness of Language Learning: CLIL and Computer Assisted 
Language Learning, in which the integrated learning of content and language was 
encouraged.  
Likewise, in Catalonia, the Education Department presented in 2018 a new linguistic 
plan (Model lingüístic del sistema educatiu de Catalunya, 2018), which aims to 
reinforce the students’ linguistic competence and to move from a bilingual to a 
plurilingual model. In particular, one of the methodologies proposed in this paper is the 
integrated treatment of language and content (Tractament Integrat de Llengua i 
                                                             
2European Union's politically independent executive arm. It is alone responsible for drawing up 
proposals for new European legislation, and it implements the decisions of the European Parliament and 
the Council of the EU. 
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Contingut – TILC), which contemplates language as central in the learning process and 
considers the teaching of a subject in a foreign language (CLIL). 
The (language) learning benefits of CLIL in secondary education contexts have been 
documented in many studies across Europe, including Spain and Catalonia. For 
example, as Pérez Cañado (2012) exposes in her overview of research into the effects of 
CLIL in different European countries, CLIL is reported to have positive repercussions 
not only on language learning, but also on subject matter acquisition as well as “positive 
attitudes, satisfaction, and increased confidence” (p.7) on the part of students taking part 
in these programs.  
Catalonia is with no doubt one of the major exponents of CLIL implementation in a 
multilingual setting, even though research casting light on language and content gains is 
not abundant in the region (Pérez Cañado, 2012). Moreover, research confirms that the 
attention paid to language in CLIL programs is often insufficient (Pérez Vidal, 2007; 
Llinares, Morton and Whittaker, 2012), and full and proper integration of content and 
language is actually occasional. In this context, and with the main assumption that CLIL 
contexts contribute to the increase in students’ language learning (Marsh & Langé , 
2000; Dalton-Puffer & Smit, 2013; Pérez Cañado, 2018; Vraciu & Capdevila, 2018), 
the first objective of the present paper is to present a CLIL unit to be implemented in a 
1st grade of Compulsory Secondary Education (ESO) Social Science class which works 
with a focus on form to promote the students’ mastery of both content and L2.  
In Sant Llorenç de Morunys high school, students of 1st year of ESO do Social Science 
in English, in a two-hour weekly lesson carried out by the only English teacher in the 
high school. Apart from learning the content of the subject through a foreign language, 
the lessons are mainly focused on Collaborative Language Learning (CLL) and the 
students always work in groups with the final aim to be assessed by means of an oral 
presentation on a specific topic (maps, tectonic plates, etc.). During my practicum 
observation period, however, I could observe a problem in this CLIL class. In line with 
Pérez-Vidal’s (2007) announcement, language structures were not given the same 
weight as the content, so a focus on form was practically absent in those sessions; that 
is, students received little feedback as far as language use was concerned. Moreover, as 
exposed by the teacher of the subject in an interview I held with her, doing Social 
Science in English increased some students’ difficulties to follow the content properly, 
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especially those who presented some kind of learning difficulties or had low proficiency 
in this language.  
Owing to the state of alarm for the Covid-19 pandemic and the resulting closing of all 
the educative centres since March 2020, I could not implement my teaching proposal 
entirely, so evidences on CLIL effectiveness in this specific group could not be 
gathered. Alternatively, this dissertation aims to present a vast theoretical framework 
and offer an innovation proposal which could help future Sant Llorenç ESO students 
increase their assimilation of the disciplinary content, as well as  offer them more 
opportunities to develop a variety of L2 skills, including writing or listening - which are 
often eclipsed by the need to speak in their final presentations. To this purpose, the 
CLIL unit presented has been designed with a focus on form in order to promote the 
acquisition of certain content-related language structures apart from the content 
included in a Social Science unit about Prehistory. 
Following my high school tutor’s suggestion, I focused my work on a small group in the 
classroom, while the rest of the students would continue doing the subject by means of 
collaborative work. We opted for the weakest group in class, that is, a group of four 
students of an A1 level of average with the conviction that working with CLIL would 
also cast some light on whether it is a good tool to deal with diversity in a class (Marsh 
& Langé, 2000), although it was not the main objective of the project.   
In the following pages, then, I am going to present the design of my proposal and the 
instruments for the collection of evidences. Additionally, I will articulate the discussion 
of the teaching proposal around the expected results in the context of the high school 
where I did my practicum. As regards the structure of my dissertation, I will start with 
the Context and Level section, where I include a description of the high school where I 
did the practicum (SES Sant Llorenç de Morunys), as well as of the group the 
innovation proposal was aimed to. In section 3, I introduce the theoretical framework 
that conceptualises the research, paying special attention to the reported benefits of 
CLIL in secondary education as well as to the need for a focus on form. In the 
Innovation Proposal section, on the other hand, I will present my proposal basing my 
position on the previous bibliographical review. Finally, I will conclude this paper with 
a critical viewpoint towards the proposal and an analysis of its strengths and weaknesses 
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to finally assert what the project has meant to my professional career. A list of 
references consulted along this work and the annexes will close the paper. 
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2. CONTEXT AND LEVEL 
2.1 The high school  
The SES Sant Llorenç de Morunys is the only high school in La Vall de Lord, a natural 
subarea in the north of El Solsonès (Lleida). The small village of Sant Llorenç, of about 
900 inhabitants, is conceived as a touristic centre and it is surrounded by the towns of 
La Coma i la Pedra and Guixers.  
The high school is located next to the local sports centre and is part of the village’s 
school area, which also contains the primary school -CEIP Vall de Lord- and the 
nursery school Els Piteuets (which is owned by the town hall). Although the centre is 
independent and has its own building and teaching team, it shares the playground and 
some other facilities (such as the canteen and the sports area) with the primary school, 
which is situated opposite it.  
This state high school opened its doors in 1998 and is affiliated with Francesc Ribalta 
high school, in Solsona, of which it is an integral part. Up to the 2019-2020 school year, 
the high school has only had the first two grades of Compulsory Secondary Education. 
Nevertheless, the centre is undergoing a big transformation, since in January 2020 it got 
the permission from the Education Department of Catalonia to become an institute 
school (“institut-escola”) and, from the next school year 2020-21, it will widen its 
capacity with 3rd and 4th grades of ESO.  
So far, however, the centre has only had one class of 1st and another of 2nd grade of 
ESO. The average of students per class tends to be very low. Yet, in the current year 
there is a total of 31 students in the high school - 15 in 1st grade and 16 in 2nd grade-, the 
highest number of students in the school’s history. Last year, for example, there were 
only 18 scholars (12 in 1st grade and 6 in 2nd) in the whole centre. 
The main objective of the high school is to guarantee school success, both academically 
and emotionally (PEC, 1999). In this sense, a personalized education is one of the main 
aims of the high school in order to make the most of each student's capacities. 
Therefore, the teaching staff works to motivate the students, involve their families in the 
learning process and carefully monitor the children to facilitate school success. In such a 
context, the atmosphere in the high school is in general familiar, relaxed and 
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comfortable, and it offers a thorough and personalized assistance to all students. In fact, 
the centre is part of the Programa d’Innovació i Orientació Educativa, from the Catalan 
Education Department, whose objective is to enhance students’ autonomy and 
development.  
Only 7 teachers constitute the teaching staff in Sant Llorenç high school, three of them 
being also part of the management team. In this respect, such a small number of 
teachers makes it unfeasible to work in different departments, so each of them is 
responsible for their subject. This reality brings to the forefront one of the school’s main 
drawbacks, especially when implementing its CLIL program. The English teacher is the 
only one responsible for the Social Science subject in 1st year and receives no support 
from any expert teacher in the content of the subject.   
In accordance with the Model lingüístic del sistema educatiu de Catalunya (2018), the 
high school’s Linguistic Project (PLC, 2019) specifies that the students must know at 
least two more languages apart from their mother tongue at the end of the stage, so 
scholars in both years combine the learning of Catalan and Spanish with English. The 
possibility to use this L2 in their daily life is limited given the reality of a village like 
Sant Llorenç; however, the high school gives importance to globalization and 
establishes links beyond its physical borders. In this sense, for example, the school 
fosters the participation in cross-curricular projects which integrate the four linguistic 
skills and, periodically, participates in programs with other European schools to 
motivate students to develop their writing skills in English. Furthermore, out of the 
classroom, different activities which potentiate the use of the language, such as theatre 
plays or activities for other groups in the same school community (for primary and 
nursery school kids, for example) are organized along the year. 
The high school does not offer a second foreign language in 1st year, but it offers the 
Social Science subject in English “to potentiate oral English” (PLC, 2019, p.16). The 
methodology of this CLIL program includes individual and group work and it is 
understood as a space where students “can communicate freely in English” (p.18). 
English is the vehicular language in the Social Science class and students are required to 
practice the language among them and with the teacher in and out of the this classroom.  
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The school bases the teaching methodology in these classes on Collaborative Language 
Learning (CLL), namely a teaching approach, an extension of the Communicative 
Approach, which develops group activities with the aim of improving communicative 
competence through social interaction:  
“Cooperative learning is group learning activity organized so that 
learning is dependent on the socially structured exchange of 
information between learners in groups and in which each learner is 
held accountable for his or her own learning and is motivated to 
increase the learning of others.” (Olsen & Kagan, 1992, p. 8) 
As Olsen and Kagan (1992) expose, each learner is not only responsible for their own 
learning process, but they are also responsible for the group achievement, which is 
considered a central aspect in these Social Science classes. Moreover, communication is 
seen as the main function of language and, therefore, fluency is emphasised over 
accuracy.  
2.2 The group 
As regards the group, my proposal was designed to be implemented in the 1st of ESO 
class because it is the most heterogeneous group in the high school, which would allow 
me to deal with diversity not only in the Social Science subject, but during all my 
practicum period. This group is formed by a total of 15 children (6 girls and 9 boys) 
with really big differences as regards their English proficiency. However, as mentioned 
in section 1, the CLIL unit is aimed at a small group of four low-proficiency students, 
with an average level of A1 .  
Students with average FL talents and interest have been reported to benefit from CLIL 
instruction (Pérez Cañado, 2012) given that “this sort of program seems to make 
language learning more accessible to all types of achievement” (p.16). Hence, the 
decision of working with the weakest group in class comes from the fact that it tends to 
be extremely tough for them to study the subject of Social Science in English. Indeed, 
they present real difficulties to understand and manage the information received in this 
class by means of collaborative work and, additionally, some of them present other 
kinds of learning problems, such as hyperactivity or ADHD, which adds difficulty to 
their learning process.  
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3. LITERATURE BACKGROUND 
3.1 What is CLIL? 
Within the context of a multilingual and multicultural Europe, there has been a growing 
interest for bilingual education for the last decades. This need was already captured in 
the context of the European Commission’s White Paper (1995) in which European 
Union citizens were expected to have competence in their mother tongue plus two other 
European languages. Moreover, the Commission also suggested that “secondary school 
pupils should study certain subjects in the first foreign language learned” (p.44). Since 
then, almost all educational systems in Europe have implemented CLIL programs 
(Dalton-Puffer & Smith, 2013) in a diversification of models designed to fit specific 
contexts.  
Content and Language Integrated Learning, hereafter CLIL, refers to “situations where 
subjects, or parts of subjects, are taught through a foreign language with dual-focussed 
aims, namely the learning of content and the simultaneous learning of a foreign 
language” (Marsh, 1994, p.1). This definition was first given in 1994 by David Marsh3, 
one of the leading voices in CLIL research, in search of an "umbrella term" which 
included different forms of using languages other than learners' mother tongue as the 
medium of subject matter instruction. This methodological approach is considered to 
descend from French immersion programs and bilingual teaching models in North 
America (Pérez Cañado, 2012), both attesting the success of their students “at the 
linguistic, subject content cognitive and attitudinal level” (p.317). In fact, the principal 
conclusion reached from the precursors of CLIL education is that L2 instruction which 
is integrated with content matter has proved to be more effective than L2 instruction in 
isolation (Genessee, 1994, cited in Pérez Cañado, 2012). 
Coyle (2007) adds to the definition of CLIL the idea of “programs or classes that 
incorporate an integrated approach where both language and content are conceptualized 
on a continuum without an implied preference for either” (p.545). In CLIL, then, a non-
linguistic subject is not simply taught in a second/foreign language, but rather with and 
through a second/foreign language by implementing a series of didactic elements 
                                                             
3 David Marsh has worked on multilingualism and bilingual education since the 1980s. He was part of 
the team which conducted groundwork leading to the launch of the term CLIL in 1994. In 2002, he 
coordinated the production of CLIL - The European Dimension: Actions, Trends and Foresight Potential 
for the European Commission 
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suitable for each educational context (Coyle et al., 2010). In this sense, and as Darn 
(2009) notes, CLIL requires the teacher both to focus on content and to provide the 
language support needed to fully comprehend the subject matter within a lesson and to 
demonstrate it by performing content tasks in the L2.  
On the other hand, Mearns (2012) adds to the definition the aim of producing 
“competent and confident target language users” (p.176). It is important, then, to note 
that CLIL is not a means of simplifying content or re-teaching something students 
already know in a new language (Wiseman, 2018). Neither is it only about transferring 
knowledge from an expert to an apprentice nor translating content learning from the 
first language into another.   
As learnt in the subject Innovació Docent, language is indeed taught in CLIL, and it 
does hold a central place in the learning/teaching process. Moreover, in CLIL classes, 
language is used for real communicative purposes, that is, its use is authentic and, 
therefore, more meaningful for the students (Model lingüístic del sistema educatiu de 
Catalunya, 2018). 
CLIL is not only a mere innovative approach to bilingual education, “but an 
increasingly acknowledged trend in foreign language (FL) teaching” (Pérez Cañado, 
2012, p.319). In fact, the implementation of CLIL programs has been identified as very 
important by the European Commission. In its Action Plan (2003) for promoting 
language learning and linguistic diversity, it is claimed that CLIL has a major 
contribution to make to the European Union’s language learning goals: 
"It can provide effective opportunities for pupils to use their new 
language skills now, rather than learn them now for later use. It opens 
doors on languages for a broader range of learners, nurturing self-
confidence in young learners and those who have not responded well 
to formal language instruction in general education. It provides 
exposure to the language without requiring extra time in the 
curriculum, which can be of particular interest in vocational settings." 
(p.8) 
In this extract, the Commission advocates for the use of CLIL as a successful tool to 
develop self-confident learners and postulates it as an effective approach for those 
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students who show difficulty in foreign language learning by means of the standard 
methods.  
3.2 CLIL in the Catalan Context 
For the last two decades, almost all European educational systems have executed CLIL 
programs (Dalton-Puffer & Smith, 2013) as part of their linguistic policies, and Spain 
and its regions are by no means an exception. In fact, CLIL in Spain incorporates a wide 
range of models due to the decentralized nature of the country’s educational system 
(Pérez Cañado, 2012). Thus, each region is responsible for the implementation and 
regulation of its CLIL programs. In this context, and with the objective of contributing 
to consolidate a plurilingual and intercultural education model, the Education 
Department of Catalonia developed in 2018 its own plurilingual plan (Model lingüístic 
del sistema educatiu de Catalunya), which offers methodological and organizational 
guidance to educational institutions in order to facilitate the achievement of the 
communicative competence among students at primary and secondary level. One of the 
methodologies proposed in the document is the integrated treatment of language and 
content (Tractament Integrat de Llengua i Contingut – TILC), which places language 
(either L1, L2 or FL) as a central aspect in any learning process and contemplates the 
teaching of a subject in a foreign language (CLIL). 
One of the pillars of the Catalan Education policy is to guarantee all students a solid 
linguistic competence developed throughout different languages. This linguistic plan 
goes in line with the common EU policies which promote specific goals to be achieved 
in 2020, one of them being the improvement of the command of different languages. In 
a document accompanying the strategy Rethinking education, approved by the European 
Commission in 2012, it was assumed that language learning is essential and, for the first 
time, a European indicator of linguistic competence was proposed. Such an indicator, in 
relation to the Common European Framework of Reference for Languages (CEFR), 
establishes the level of proficiency that European students have to achieve at the end of 
the compulsory stage of Secondary Education; that is, a B1 level in their first foreign 
language, plus a recommendation: at least the 75% of the students should be learning at 
least two foreign languages in the first stage of ESO. 
In Catalonia, the concern for a plurilingual education has a long tradition. Since the 
recovery of its self-government after the dictatorship, in 1978, the region has been 
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promoting a school system where all the students know the two official languages and 
study, at least, a foreign one. In fact, in a report published in 2007 by the European 
Commission, the Catalan model was praised and it was considered an example to follow 
in order to promote language learning.  
Content/language integration has been claimed to be more easily achieved in CLIL 
contexts (Vraciu & Capdevila, 2018) and so  it is supported by the Catalan Education 
Department. With the purpose of implementing a plurilingual education satisfactorily, 
the document Educació Plurilingüe i Intercultural: Guia per al Desenvolupament de 
curriculum, published in 2015 by the European Council, suggests different approaches. 
According to the document, one of the methodologies proposed is the TILC, being 
CLIL programs one of its main exponents. 
3.3 The Benefits of CLIL in Secondary Education 
Content and Language Integrated Learning is assumed to be very successful in 
enhancing the learning of languages and other subjects, and developing in the children a 
positive ‘can do’ attitude towards themselves as language learners (Marsh & Langé, 
2000). Therefore, CLIL is argued to promote a deeper level of assimilation as it 
“provides a cognitively challenging situation which is associated with an improved 
sense of achievement” (Lasagabaster & Doiz, 2015, p.3). Similarly, and according to 
Coyle et al. (2010), CLIL contexts contribute to increasing  students’ linguistic 
competence by means of cognitive challenges and problem-solving tasks, as language is 
used with a real purpose, which becomes more significant for the learners. In fact, the 
approach is claimed to encourage students to develop 21st century skills, namely the 
ability to think critically, to be creative, to communicate and collaborate, which 
contributes to overcoming many of the weaknesses of the standard foreign language 
class (Muñoz, 2007). 
Additionally, CLIL enables students to develop a Cognitive Language Academic 
Proficiency (CALP), a term coined by Cummins (1979) which refers to higher levels of 
comprehension and production skills in comparison to traditional FL learners, given the 
subject-specific  language students are exposed to in the CLIL classroom. It seems 
undeniable, then, that CLIL refocuses language learning, since students are exposed to 
vocabulary and structures related to a particular discipline topic irrespective of  their 
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intricacy, and learn them leaving aside the linguistic progression in the traditional FL 
class. According to Coyle (2015), “grammatical chronology does not provide the wealth 
of language required for CLIL learners to access the discourse integral to the learning 
Science or History when it is needed” (p.8). 
Along the same line, the Catalan Education Department sustains in its plurilingual plan 
that using foreign languages as vehicular for the learning of other subjects allows 
students to achieve a higher competence in these languages without increasing the 
number of FL lessons. Furthermore, the document exposes that competence in academic 
language cannot be fully developed in the language class, as its use there is 
decontextualized and artificial. In CLIL, on the contrary, language learning occurs in 
real and more meaningful contexts (Coyle, 2007), contrasting with a foreign language 
taught in isolation. 
The social and educational benefits of multilingual programs seem, then, to be 
unquestionable. Many studies support the positive impact of CLIL in students’ 
linguistic competence and they are not few the authors who sustain that CLIL students 
can achieve a foreign language proficiency significantly superior to that of their non-
CLIL counterparts (see Pérez Cañado, 2012). In fact, research has evidenced the 
different benefits derived from the implementation of CLIL at all educational levels. 
Following Pérez Cañado’s (2012) overview of the main studies in this field conducted 
across Europe, an unequivocal support for CLIL implementation is widespread among 
scholars and its reported superiority on global communicative competence, receptive 
skills and fluency are only some of the positive effects found by these studies. 
Extensive research has been carried out on the effects of CLIL on foreign language 
competence, as well as on subject matter learning. In the first place, regarding the 
impact of CLIL on the development of language competences, research confirms that 
such an approach results to be more effective in the acquisition of a second language 
than traditional FL classes (Navés, 2011). In fact, some language areas seem to be 
particularly benefitted by CLIL instruction, such as receptive skills, morphology and 
creativity (Dalton-Puffer, 2008). CLIL has also been reported to positively impact on 
oral competence skills, particularly in terms of pronunciation, vocabulary, grammar and 
fluency (Dalton-Puffer, 2008; Ruiz de Zarobe, 2008).  
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Furthermore, some studies also reveal the positive repercussion CLIL has on subject 
matter acquisition (Jäppinen, 2006, cited in Pérez Cañado, 2012). Research shows that 
teaching subject matter through an FL does not have a negative effect on the 
achievement of learning content. Thus, CLIL students acquire the content of the 
subjects taught by means of a foreign language to the same or even to a greater extent 
than their non-CLIL peers (Navés, 2011; Navés & Victori, 2010). In fact, Dalton-Puffer 
(2008) asserts that “rather than being a hindrance, L2 processing actually has a strong 
potential for the learning of subject-specific concepts” (p.143).  
As regards Spain, the country has become one of the European leaders in CLIL practice 
and research (Coyle, 2010). Investigation on the impact of CLIL at different levels of 
education has also been present in its bilingual regions, namely the Basque Country and 
Catalonia, with results that are very much in line with other studies across Europe. 
These results also attest to the success of CLIL programs, focusing the attention on the 
positive effect they have on the vehicular language learning and the fact that they do not 
affect content mastery. Although more research in this field is claimed by several 
authors (Navés and Victori, 2010; Pérez Cañado, 2012, 2018), the investigation carried 
out so far in the region of Catalonia presents two major studies conducted by the GRAL 
Language Acquisition and Research Group in Barcelona, which were focused on the 
effects of CLIL on general language proficiency and on writing competence, 
respectively. The results showed that CLIL learners at lower grades did as well as –or 
sometimes surpassed - their non-CLIL counterparts in higher grades (Navés and Victori, 
2010). Similarly, in the second study, statistically significant differences on fluency, 
syntactic and lexical complexity are reported in favour of CLIL students (Pérez Cañado, 
2012, p.10).  
On the other hand, the motivational factor cannot be overlooked. Many researchers 
support that the fact of providing a real context  contributes to increasing students’ 
motivation towards FL learning. Lasagabaster and Doiz (2017) analyse the possible 
interaction between CLIL and  higher enthusiasm in the learning process, and point out 
that “researchers do seem to agree that one of the main benefits of CLIL is the high 
levels of motivation perceived among students” (pp.2-3). The fact of being content 
focused seems to add an extra dimension to the class and engage students, which is 
especially advantageous in situations where students are unenthusiastic about learning a 
foreign language.  
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Certainly, the evaluation of CLIL programs from a qualitative perspective has also 
resulted encouraging, as positive attitudes, satisfaction and increased confidence have 
been reported among students taking part in CLIL programs. Hence, it seems that apart 
from its main goal of enhancing foreign language proficiency, CLIL contributes to the 
achievement of many other learning objectives, such as self-confidence, motivation and 
deeper processing (Dalton-Puffer & Smit, 2013), as well as superior emotive and 
affective outcomes (Dalton-Puffer, 2008). Moreover, apart from the quality of learning, 
there also seems to be an  improvement in the quality of teaching in CLIL contexts, 
namely more space for the learner’s autonomy and interaction. Such educational goals 
have been captured in the assertion that CLIL is “learning by construction not learning 
by instruction” (Wolff, 2007, cited in Dalton-Puffer & Smit, 2013).  
Finally, students with average FL talents and interest have also been reported to benefit 
from CLIL instruction (Pérez Cañado, 2012) since “this sort of program seems to make 
language learning more accessible to all types of achievement” (p.16). The same idea is 
pointed out by Dalton-Puffer (2011, in Lasagabaster and Doiz, 2017), who states that 
CLIL has been embraced all over Europe as a “way to transcend the perceived weakness 
of traditional FL (foreign language) teaching” (p.185). In this sense, we can envisage 
CLIL as a door to deal with diversity in FL classrooms.  
3.4 Planning for CLIL: The 4Cs Framework 
In order to ensure that CLIL implementation really provides foreign language students 
with both content and language learning, the 4Cs conceptual framework was developed 
in the 1990s (Coyle et al., 2010). The framework, which I got familiar with through the 
subject Innovació Docent i Iniciació a la Recerca Educativa, stems from a much deeper 
and complex conceptualisation of language learning, promoting the interrelationship 
between the subject matter (content), the cognitive development involved in learning 
(cognition), the language of, for and through learning (communication) and learners' 
intercultural awareness (culture) (Coyle, 2015): 
“The 4Cs Framework provides a means of guiding the 
foundations for learning, which conceptually go beyond a 
simplistic emphasis on the language and content of learning, 
and draws upon the need to develop greater intercultural 
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awareness and academic reading and writing skills as learners 
progress” (p.10). 
In the 4 Cs Framework, the first C, content, refers to the subject matter and involves 
curricular knowledge. However, as Coyle (2015) points out, content cannot be 
considered in isolation, for “effective content learning has to take account not only of 
the defined knowledge and skills within the curriculum or thematic plan, but also how 
to apply these through creative thinking, problem solving and cognitive challenge” 
(Coyle et al., 2010, p.29).  
For CLIL to be effective, it must challenge learners and involve higher order thinking 
skills. In this sense, the second C, cognition, refers to the  cognitive level of the learning 
in the CLIL class. CLIL seeks to allow learners to acquire both language and subject 
knowledge and thus its tasks imply a high level of thinking in relation to the content. 
According to Coyle (2015),  Anderson and Krathwohl’s (2001) revised version of 
Bloom’s Taxonomy (1956) clearly illustrates “how tasks which target the development 
of content understanding involve developing learners’ higher thinking and problem 
solving skills” (Coyle, 2015, p.7). CLIL tasks are argued to demand a high level of 
thinking, which is fundamental for meaning-making.   
Traditionally, foreign language learning was mainly based on grammar progression. 
More recently, however, more communicative approaches have advocated for language 
learning with a focus on meaning as well as a focus on form. Many researchers (Coyle 
et al., 2010; Llinares, Morton and Whittaker, 2012) suggest that language learning 
requires language using and, therefore, emphasize the importance of using language in 
authentic, interactive settings in order to develop communicative skills, rather than 
focusing exclusively on grammar. CLIL seems to be a fertile ground for such 
approaches: 
“In CLIL settings, it is necessary for learners to progress 
systematically in both their content learning and their 
language learning and using, so using language to learn is 
as important as learning to use language” (Coyle et al., 
2010, p.35).  
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The third C in the framework is communication, that is, the language used to access and 
construct knowledge since “it is language that cements meaning-making and 
understanding (cognition) of the subject matter (content knowledge) with the language 
used to learn, to communicate and to externalise and internalise understanding” (Coyle, 
2015, p.7). However, as Coyle (2015) assumes, there is usually a difference between the 
learner’s cognitive level and their linguistic level in the vehicular language, the former 
being usually higher. In this sense, CLIL settings need to plan language carefully, 
analysing what kind of language learners will be using. 
The Language Triptych (Coyle et al., 2010) was designed to integrate cognitively 
demanding content with language learning and using, and focuses CLIL practitioners' 
attention on identifying the language needed for learning; that is, language of learning 
(content-obligatory language; that is the key phrases, expressions, lexis, and content 
specific language.), language for learning (language needed to operate in classroom 
such as discussion skills, group work skills, etc.) and language through learning 
(content-enriching language, that is, “the language linked to deeper conceptual 
understanding on an individual level and that learners need to articulate in order to 
reiterate their own learning” (Coyle, 2015, p.8)).  
Finally, the fourth C, culture, connects cultural and intercultural understanding to 
learning in contexts where more than one language is being used (Coyle, 2015). As the 
author points out, and as we have learnt in the subject Complements per a la Formació 
de Llengües Estrangeres, a plurilingual and multicultural world demands tolerance and 
understanding, and ‘otherness’ is an imperative concept to be taken into account when it 
comes to language learning. 
In brief, Coyle (2015) perfectly summarises the goal of the 4C’s framework with the 
following words:  
“It was a means of enabling both language teachers and 
subject teachers to be supported in a basic understanding 
that CLIL was not about deciding which content or which 
language needed to be taught but involved a much deeper 
and complex conceptualisation of learning including 
cognitive demands and intercultural understanding.” (p.6) 
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3.5 CLIL and  Focus on Form 
 
For the past two decades, a great number of studies have been conducted in order to 
show how CLIL should be implemented, taking it for granted that content and language 
are integrated in the learning process. In reality, however, the integration of content 
learning and language acquisition is “widely acclaimed in CLIL but rarely achieved” 
(Llinares, Morton & Whittaker, 2012, p.215), for content seems to have a greater weight 
than form in most of the cases, and CLIL implementation is often biased towards 
meaning transmission and comprehension (Pérez-Vidal, 2007). In this context “the 
integration of content and language learning brings into the fore the well-documented 
tensions between focus on meaning and focus on form which have been ongoing for 
several decades” (Llinares, Morton and Whittaker, 2012, p.188).  
 
Research shows that the attention paid to language in CLIL programs is often 
insufficient (Pérez Vidal, 2007), and full and proper integration of content and language 
is rare. Exposure and authentic communication are not sufficient (Lyster, 2006, 2007, 
cited in Pérez Cañado, 2012) and some inclusion of focus on form, involving 
opportunities for production practice, is paramount. Although CLIL instruction has been 
reported to make language learning more accessible, research reveals that aspects such 
as informal and non-technical language, among other language features, remain “largely 
unaffected perhaps owing to an insufficient focus on form in CLIL classrooms” (Pérez 
Cañado, 2012, p.330).  
 
As some scholars (Long, 2009; Pérez-Vidal, 2007) argue, a key form to really integrate 
content and language is through focusing on form (FonF). The term was first introduced 
by Long (1988) to refer to “an approach where learners’ attention is attracted to 
linguistic forms as they engage in the performance of a task” (Ellis, 2016, p.405). This 
practice differs from a focus on formS (FonFs), a structure-based approach which is 
limited to the explicit instruction of language features. That is,  
“… focus on form entails various techniques designed to attract 
learners’ attention to form while they are using the L2 as a tool for 
communicating. In contrast, focus on forms entails various devices 
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(such as ‘exercises’) designed to direct  learners’ attention to specific 
forms that are to be studied and learned as objects” (p.409). 
We can state, then, that by doing a focus on form, second/foreign language learners are 
made aware of the grammatical form of language features when they are needed for 
communication. In fact, according to Ellis (2016), for focus on form to happen, a real 
communicative context is required to attract learners’ attention to form (not only 
grammatical, but also lexical or pragmalinguistic features) “while they are using the L2 
as a tool for communicating” (p.409). In short, Ellis states that “focus on form occurs in 
activities where meaning is primary but attempts are made to attract attention to form” 
(p.411).  
Apart from the distinction between Focus on Form and Focus-on-FormS, Ellis (2016) 
also differentiates between incidental and planned FonF, where the main difference is 
prior preparation. Whereas in planned FonF, the teacher makes a previous selection of 
certain linguistic forms to get learners to focus, in incidental FonF, attention paid to 
language is a  result of a breakdown in communication. Ellis also distinguishes between 
reactive FonF, which shifts learners’ attention to a linguistic problems once it has 
occurred  (Long, 2015) and pre-emptive FonF which involves the teacher’s (or 
students’) attempt to shift the focus of attention towards language in an activity that is 
primarily meaning-focused, in anticipation of potential communicative problems. 
In the Catalan context, Pérez-Vidal (2007) has shown that, more often than not, FonF is 
hardly present in CLIL contexts, as lessons are highly communicative, focusing on 
meaning transmission and leaving language unattended. As she found out in a study 
carried out in 2007, CLIL teachers’ interventions were devoted in the first place to 
encouraging students’ output and to referring to the content matter of the subject. In this 
sense, “lessons tend to be highly focused on meaning and language is seen as a means to 
communicate, not an end itself" (p.49).  
Therefore, it seems obvious that simply focusing on meaning is not enough for learners 
to develop L2 skills in CLIL contexts so some awareness of the linguistic form is 
necessary for language learning to happen (Vraciu & Capdevila, 2018). As Pérez-Vidal 
(2007) claims, there is a need for FonF in CLIL approaches, as it plays a key role in 
language acquisition. 
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4. INNOVATION PROPOSAL 
4.1 Contextualisation  
As mentioned in section 2,  Sant Llorenç de Morunys high school offers Social Science 
in English in 1st year of Compulsory Secondary Education. In these classes, the students 
learn the content of the subject in English by means of Collaborative Language 
Learning (CLL), that is, a teaching approach which develops group activities with the 
aim of improving communicative competence through social interaction. In this case, 
they work in small groups of 3 or 4 students, and each of them becomes an “expert” of 
one of the sections of the unit in question. Through scaffolding provided by means of a 
dossier containing different online resources and the main questions they must answer, 
the children search for information on that specific topic and transfer their knowledge to 
their classmates in order to do a final oral presentation. Working with such an approach, 
the students are not only responsible for their own learning process but are also 
responsible for their peers’ (Olsen & Kagan 1992).  
Although there exist many scholars defending the use of collaborative learning (see 
García Mayo, 2014), the fact of doing it in the students’ L2 sometimes adds difficulty to 
their learning process and, according to the high school’s English teacher - who is also 
the content teacher in the Social Science subject - some students present difficulty in 
following the subject due to the extra effort they have to make so as to transfer their 
knowledge in a language different from their mother tongue. Moreover, since the 
primary focus in these classes is on meaning, little attention is paid to language and 
students do not generally receive explanations as regards language use, being the 
concern for form very little. The situation in Sant Llorenç high school seems to go in 
agreement with that of other CLIL programs, at least, in the Catalan context, and as 
Pérez-Vidal (2007) reveals in her aforementioned study, subject matter in CLIL settings 
is given a greater weight in detriment of language.  
Given this context, and although I support the idea that collaborative learning can be 
very meaningful (García Mayo, 2014) in other contexts, my proposal is to replace this 
teaching approach in 1st grade Social Science class by changing the strategy of the 
school’s immersion program and providing the students with the necessary scaffolding 
for raising in them the necessary language awareness to comprehend and perform 
content tasks in the L2. As Vraciu and Capdevila sustain, “deep content learning cannot 
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occur without attention to the linguistic form because language articulates the 
development of knowledge in the different CLIL disciplines” (p.3), so an exclusive 
focus on meaning is not enough for learners to be proficient in the l2. Thus, I have 
created a CLIL unit about Prehistory – the topic the students were working during my 
practicum – with a focus on form in order to potentiate the acquisition of certain 
content-related structures apart from the content of the unit itself. In other words, it is 
focused on creating language learning opportunities in order to favour deep content 
learning. 
4.2 Developing a Focus on Form 
According to Vraciu and Capdevila (2018), the strategies used to make students 
conscious of certain language structures in the CLIL class need to be different from the 
ones used in the standard L2 or FL classes, that is, they need to raise language 
awareness while doing content-related activities. As they indicate, a possible approach 
is to create focus on form opportunities through lesson planning and task/activity 
design. In the same vein, Ellis (2016) states that the focus on form also needs to occur in 
a communicative context, so it requires “the use of ‘tasks’ that focus learners’ primary 
attention on meaning but also provide periodic attention to form” (p.407), which implies 
production apart from input. In our case, the objective of a final product - an oral 
presentation on the main ideas of the unit topic, i.e. the Prehistoric period - leads the 
students throughout the didactic sequence. This final task maintained the objective of 
the students’ CLL Social Science lessons, where their collaborative work was finally 
shown in a presentation. As learnt in the subject Aprenentatge de Llengües Estrangeres, 
it is important to highlight that a final product makes the unit competence-based, which 
is in line with the Catalan curriculum for Secondary Education (Decret 187/2015) and, 
additionally in our case, it is a way to collect evidence on language use.  
Apart from the focus on form, the didactic sequence presented here has also been 
designed around the 4Cs framework, paying attention to each of the Cs and taking it for 
granted that a CLIL unit cannot just be concerned about content and language.  
In first place, the content (i.e. the subject matter) is provided by different tools such as 
readings, videos or pictures. However, as exposed in section 3, the content cannot be 
considered in isolation and CLIL sequences must challenge the learners and involve 
high order skills in order to be effective. In this sense, cognition is provided through 
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tasks of different typologies which work the Higher Order Thinking Skills (HOTS) in 
Bloom’s Taxonomy (1956). That is, they make students analyse and create rather than 
memorise or understand the concepts given (see Appendix  7.1).  
Communication, on the other hand, is defined by the language demands of the content. 
The key vocabulary and the grammar provided along the different activities constitutes 
the so-called language of learning. Additionally, some frames along the unit provide 
students with the necessary structures to operate in classroom (language for learning) 
and develop, for example, discussion skills (see Figure 1). Lastly, language through 
learning is boosted as students are encouraged to use language spontaneously (see 
Appendix 7.1) 
 
 
 Use the speaking frame to express your ideas. 
I think this sentence is true/false 
 -Why? –Because I think…  
I agree/ I don’t agree/ Are you sure? 
 
Figure 1. Speaking frame 
 
It is significant to consider that some linguistic features which are communicatively 
functional (namely lexical items belonging to the formation of the Earth and evolution 
of man such as Mesozoic, Australopithecus, biface, etc.) may be acquired implicitly, 
whereas others “non-salient and communicatively redundant” (Ellis, 2016, p.412) (i.e. –
ed in regular simple past forms) may only be noticed and acquired if they are explicitly 
showed. In fact, as Long (2015) points out, a focus on form does not necessarily have to 
be implicit, but it can include explicit grammar explanations so long as they arise in 
response to a problem appeared during communication. In this sense, the activities in 
the CLIL unit are aimed to a predetermined focus on a specific form, the –ed in past 
regular verbs we need to talk about everything involving prehistory. As some 
commentators mentioned by Ellis (2016) indicate, this kind of focus-on-form activities 
are needed in contexts “where the L2 is a foreign rather that a second language, and 
where there is an expectancy that the language will be taught explicitly” (p.409), which 
is the case of most 1st ESO CLIL groups in Catalonia. In this case, language frames and 
substitution tables have been provided along the unit in order to focus students’ 
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attention to these specific past forms in both writing and speaking activities (see Figure 
2).  
 
  
Now, write a riddle for your classmates. Choose a species of man and 
describe it, but do not say their name! For example: “They walked upright 
and used specialised tools. They buried their dead. Who were they?” 
 
They + appeared/ lived (years) AGO 
 
They + (Verb + ed) 
 
… (Complement) 
 
 
Figure 2. Substitution table 
 
In a hypothetical implementation of the unit, incidental strategies of focus on form may 
occur “as a response to whatever communicative or linguistic problems arise while 
learners are primarily focused on meaning” (Ellis, 2016, p.411).  However, the focus on 
form here is pre-planned (2016), as the input students receive is expressly created in 
order make them aware of certain structures. In fact, what is central is the fact that 
“learners’ attention is attracted to both form and meaning while they are engaged in an 
activity where the primary focus is on meaning” (p.410). To illustrate this point, an 
activity in which students have to create affirmative and negative sentences about the 
Palaeolithic and the Neolithic is shown (see Figure 3). Here, the past form of the verb to 
be (were/weren’t), as well as the regular -ed form and the negative didn’t + base form 
have been highlighted (input enrichment) in the preceding language frame in order to 
make the forms more noticeable and to offer students scaffolding through their writing 
task, whose main focus is on the subject matter. 
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 Decide if these sentences are affirmative or negative. Then, comment your 
answers with a partner. 
 
People in the Neolithic painted in the open air. 
 
In the Palaeolithic, they didn’t domesticated animals. 
 
Venus figurines were statuettes of women. 
Venus figurines weren’t very big. 
 
 
- In the Palaeolithic, people (paint) ………………… animals with men. 
- They (use) ………………… bright colours.  
- In the Neolithic, they (paint) ……………………… schematic figures. 
- In the Neolithic, people (paint) ………………… inside caves.  
- In the Palaeolithic, the paintings (be)…………… schematic, they (be)……………          
realistic.  
 
Figure 3. Pre-planned focus on form. 
 
Other forms of manipulating the input in order to raise the learners’ form awareness can 
be found in Figure 4. In this case, students are asked to match the different paragraphs 
of a text about the formation of the Earth with a suitable heading, where connections 
between form and meaning are promoted. On the other hand, as regards production, 
some other strategies aimed at enhancing students’ processing of certain structures can 
be found along the unit. For example, in some writing activities, students have to write 
the main ideas of the session. In such cases, some parts of the sentences are provided  to 
prompt them into using certain structures (see Figure 5). 
 
 
Read the text about the formation of the Earth. Choose a title for each 
paragraph.  
 
Age of mammals / The origins of life / Age of dinosaurs / What is prehistory? / Earth formation /  
 
 
 
Figure 4. Paragraph headings 
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            Write the main idea of each paragraph.  
 
1: Prehistory started …………………………………. and finished…………………………….. 
2: The ……………………… formed the ………………………4.6 ……………………………… 
3: In the …………………………… period, the first microscopic organisms evolved into 
…………………… 
4: A huge ……………………… killed the ……………………………… mya.  
5: Mammals appeared ………………………………………… 
 
Figure 5. Prompts 
The unit follows the task-based approach, which means that all the activities lead 
students to a final “product” – in this case, and maintaining the objective of the CLL 
Social Science lessons in Sant Llorenç high school,  doing an oral presentation on the 
unit content in groups of four. Following Vraciu and Capdevila (2018), another strategy 
used in the creation of this didactic sequence is the inclusion of focus on form through 
the design of the task with the intention of making the students negotiate for meaning 
and, therefore, create opportunities for noticing language as they are verbalising their 
content knowledge.   
According to Ellis (2003), production activities involving exchange of information 
between learners are also proved to promote a focus on form, since it raises their 
consciousness of language structures. A good example in our case is a jigsaw reading 
activity to be done in groups of three, in which each student must read about one of the 
three Prehistory periods (Palaeolithic, Neolithic and the Metal Ages) from a text and 
complete a table. Then, they have to tell the other two partners about what they read in 
order to complete the whole chart with the missing information (see Figure 6). In this 
case, the task not only involves information exchange, but also encompasses 
collaborative work and promotes the developing of different skills (i.e. reading and 
speaking), which is also thought to enhance language awareness (Vraciu & Capdevila, 
2018; Ellis, 2003). Similarly, in another task, students have to watch a part of a video to 
later share their information with the rest of the group in an activity involving listening 
and speaking. Indeed, as required in CLIL settings, the unit counts with a combination 
of the four skills (reading, writing, listening and speaking) in the activities proposed. 
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 From… 
(What happened?) 
…to 
(What happened?) 
What does it 
mean? 
Characteristics 
Palaeolithic 
 
    
Neolithic 
 
    
Metal Ages 
 
 X X  
 
 SPEAKING Now, tell your partners about the information you read and complete your table with 
the missing information. 
 
Figure 6. Table  
 
Finally, other tasks throughout the unit are oriented to modelling the final one (i.e. the 
oral presentation), for example, by asking students to summarise the main idea of each 
session in simple sentences and using the regular past tense. Vraciu and Capdevila 
(2018) support that modelling tasks have been proved to be an effective strategy for 
doing a focus on form since “it decreases learners' meaning processing load in the main 
task stage and frees up attentional capacity for noticing the language that is being used” 
(p.50).  
Taking account of all the background literature provided along this dissertation, I think 
the unit complies with all the requirements for CLIL to be effective, as it actually 
promotes language and content learning in an integrated way. Additionally, it is not 
only concerned with content and language, but also works the communication, 
cognition and culture that Coyle (2015) states as the central aspects for CLIL 
environments. From my point of view, this sequence constitutes a good model of a 
CLIL teaching unit that, besides, matches perfectly with the necessity of following the 
competence-based approach required by the Catalan curriculum for Secondary 
Education (Decret 187/2015).  
For this reason, I strongly believe that the implementation of the unit in the context of 
1st grade of ESO in Sant Llorenç high school would have a really positive educational 
impact. First of all, and according to the theoretical framework provided, students 
working on it could show a greater mastery of certain language structures worked along 
the unit, as well as acquire the content “to the same or even to a greater extent” than 
  
29 
29 Focus on Form: A CLIL Didactic Unit Promoting ESO Students’ Form Awareness 
their non-CLIL classmates (Navés, 2011; Navés & Victori, 2010). On the other hand, as 
Lasagabaster and Doiz (2017) point out, the fact of working with a real context could 
contribute to increasing students’ motivation in class.  
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5.  CONCLUSION 
The unit presented aims to overcome one of the main weaknesses found out during my 
practicum in Sant Llorenç de Morunys high school, which coincides with that of most 
of the CLIL programs implemented within the European context, namely  the lack of 
true integration of content and language learning in CLIL  settings. Therefore, this piece 
of work provides an example of different strategies that could have perfectly been 
carried out in the context of the aforementioned high school.  
In the first place, as required in CLIL settings, there is a combination of the four 
language skills (reading, writing, listening and speaking) in the activities proposed, 
which are needed for any L2 or FL learner to achieve a good command of the target 
language. On the other hand, the unit offers plenty of evidence of its focus on form, thus 
I think that the objective of enhancing learners’ awareness of certain content-related 
forms is fully achieved.  
As regards the group, I think the implementation of this didactic unit instead of the CLL 
approach in this specific class would help students overcome some difficulties with the 
subject, especially those showing trouble in understanding the content because of a low 
proficiency  level in English. In fact, the Social Science teacher admitted in an interview 
that such an approach would improve some students’ performance in the subject as 
working the language in context is much better than working it in isolation. At the same 
time, it would contribute to deal with diversity in this class (Marsh & Langé, 2000) 
given the heterogeneity of the group. Nevertheless, even though the unit was initially 
thought to work with this specific group, I think its characteristics make it suitable to be 
implemented in any 1st grade class, no matter the level or the singularities of the group. 
Moreover, although it is about prehistory, the same methodology and typology of 
activities could be used for any other topic regarding Social Science in order to cover 
the different contents included in the curriculum for this subject.  
With no doubt, this innovation proposal also has some weaknesses which are worthy to 
mention. The extraordinary situation we have been immersed during the second 
practicum period has made me rethink many things, being the implementation of the 
unit the biggest change. However,  had it been implemented, as initially planned, the 
results obtained about the mastery of certain content-related language structures might 
not have been as positive as research on CLIL shows. The short time we disposed of for 
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the implementation of the proposal was not enough, since, as Pérez Cañado (2018) 
exposes, the positive effects of these programs need long periods of time and exposure. 
On the other hand, since the other groups in the Social Science class did not work with 
the same content, it would have been difficult to establish comparisons between 
methodologies.  
It is also worthy to acknowledge the uncertainty felt by many teachers about CLIL 
because of the requirement for both subject and language knowledge. This is actually a 
drawback in Sant Llorenç high school, as the English teacher lacks the support of a 
Social Science expert teacher to help organize the content of the subject and there is no 
collaboration between departments. Particularly, I found it tough at times to create the 
CLIL unit as far as content is concerned. As an English teacher, I lacked part of the 
knowledge to teach the students and I had to make a lot of research on prehistory, 
contrasting sources to make sure the information included was reliable and correct.   
That being said, the information received along the Master has been central for the 
development of this dissertation. In first place, the subject Innovació Docent has 
provided me with the knowledge and sources necessary to start my research on CLIL. 
Likewise, Aprenentatge i Ensenyament de Llengües Estrangeres has enabled me to get 
familiar with the Catalan curriculum, which has also been key for the developing of a 
competence-based didactic unit. In this sense, I can state that the unit complies with the 
guidelines of the Education Department and, for this reason, it could be extrapolated to 
other  groups of 1st grade of ESO.  
All things considered, it is also imperative to expose what the elaboration of this project 
as well as the design of the learning unit created for the occasion have meant to my 
professional career. The research has enabled me to fully understand what working with 
CLIL means and be more confident in the design process of a didactic sequence. 
Moreover, the fact of having to tackle content other than that specifically language-
related has been a really enriching experience. Looking further into the future, it is time 
to think about putting the proposal into practice and checking its effectiveness as 
regards the extent to which students master the content-related structures highlighted 
along the sequence.  
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7. ANNEX 
7.1 Lesson Plan Grid 
 UNIT 5: PREHISTORY  
Subject. Social Science 
Level. 1st grade of ESO 
Timing. 6 sessions of 100 minutes (50+50 minutes) 
Teaching aims. To sequence the different periods of prehistory chronologically and to do an 
oral presentation about its different periods, using the past tense.  
CONTRUBUTION TO COMPETENCES 
The unit contributes to working the following competences from the Social Science 
curriculum of ESO: 
Competence 3. “Interpretar que el present és producte del passat, per comprendre que el 
futur és fruit de les decisions i accions actuals”. 
Competence 8. “Analitzar les manifestacions culturals i relacionar-les amb els seus creadors i 
la seva època, per interpretar les diverses cosmovisions i la seva finalitat”. 
LEARNING OUTCOMES 
At the end of this unit students will know:  
- how the Earth was formed. 
- how life evolved through from microscopic organisms to big reptiles and mammals. 
- the characteristics of the different species of man and when they lived. 
- the main characteristics of the Stone Age and the Metal Age. 
- the main representations of the Stone Age Art. 
 
They will be able to: 
- sequence prehistory since the formation of the Earth to the invention of writing in a 
timeline.  
- sequence the evolution of man on a timeline.  
- match different facts with the time they occurred. 
- recognize some vocabulary that will be important throughout the unit. 
- explain, write about and discuss the main ideas learnt. 
- look for the information required in a short text.  
- ask questions to another student to get information to fill in a chart. 
- classify information. 
- express their ideas following some language patterns correctly. 
- follow explanations and instructions in English. 
- make an effort to speak English. 
- work autonomously, in pairs and in groups. 
  CONTENT 
- The formation of the Earth. 
- The beginning of life on Earth and the evolution of species.  
- Human evolution. The different species of man. 
- Stone Age (Palaeolithic and Neolithic).  
- Stone Age art. Mobiliary and parietal art. 
- The Metal Age. 
  COGNITION 
- Choosing the best heading for each paragraph. 
- Defining key words. 
- Completing sentences. 
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- Identifying the main ideas of a text. 
- Extracting information from a source (listening and written texts). 
- Interpreting tables.  
- Matching words with pictures. 
- Matching words with definitions. 
- Making hypotheses. 
- Sorting true and false sentences.  
- Guessing. 
- Completing tables  
- Completing timelines. 
- Completing mind maps. 
- Classifying elements from a list. 
- Preparing presentations. 
- Linking past and present. 
  COMMUNICATION 
Language OF learning  
Vocabulary 
Key words: Prehistory, Big Bang, mya, bya, Earth, Precambrian, dinosaurs, Mesozoic, 
pterosaurs, meteor, Triassic, mammals, fire, hunting tools, bone, painting, biface, ancestors, 
Australopithecus, Homo Abilis, Homo Erectus, Homo Neanderthalensis, Homo Sapiens, wild 
fruit, hunter, Stone Age, Palaeolithic, Neolithic, Metal Age, agriculture, hunting, fishing, 
gathering, nomads, sedentary, farming, tribes, villages, wheat, chickpeas, wheel, mobiliary 
art, Venus figurines, statuette, exaggerated body parts, cave art, parietal art, deer, bison, 
horses, mammoths, caves, realistic, brushes, schematic, open air, Menhir, dolmen, megalith, 
metallurgy, copper, iron, weapons, decoration, bartering, big cities. 
 
Past regular verbs: started, formed, evolved, existed, lived, appeared, died out, killed, buried, 
used, collected, gathered, hunted, discovered, used, cultivated, domesticated, melted, 
exchanged 
 
Structures  
I think humans used … to …  
I think they + (Verb + ed) + to … 
They appeared/ lived … ago. 
… is true/false because… 
- I agree/ I don’t agree/ Are you sure? 
In the Palaeolithic/Neolithic/Metal Age, they verb+ed / didn’t …  
They were/ weren’t … 
First, … ; After that, …;  Finally, … 
Language FOR learning  
- Summarising content. 
- Describing  
- Placing dates and events in the correct sequence. 
- Expressing opinions and comparing them. 
- Asking and answering questions. 
- Explaining, sharing and exchanging information with other students. 
- Delivering a presentation. 
Language THROUGH learning 
- Use of dictionaries for vocabulary extension. 
- Language through activities.  
- Questions raised within the sessions.  
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- Spontaneous speaking. 
CULTURE 
- The importance of working in pairs and in groups. 
- Sense of responsibility in all the tasks. 
- Respecting the ideas of other students. 
- Linking past and present.  
- Knowing the past to understand the present. 
ASSESSMENT CRITERIA 
Students can: 
- Identify and analyse the main features of Prehistory and sequence them in a timeline. 
- Differentiate the species of man and their main characteristics, using specific vocabulary. 
- Sequence the evolution of man in a timeline. 
- Describe the characteristics of the Palaeolithic, Neolithic and the Metal Age, making use of 
the vocabulary learnt along the unit.  
- Distinguish between Palaeolithic and Neolithic art representations.  
- Express past events using the regular –ed form. 
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7.2 A CLIL Unit. Prehistory 
 
UNIT 5. PREHISTORY 
 
 
 
You are famous historicists and you are going to give a speech in the National Museum of 
History, in New York. In groups of four, you will prepare an oral presentation about the 
most important facts of the prehistory. 
 
 
 
 
Objectives of the unit: 
 To sequence the different periods of the prehistory chronologically. 
 
 To talk about the different periods of the prehistory coherently and with the 
correct verb tense, after having had time to prepare a presentation.  
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5.1 How was the Earth formed? 
 
1. Read the text and say a title for it. Then, choose a heading for each paragraph.  
 
Age of mammals / The origins of life / Age of dinosaurs / What is prehistory? /  
Earth formation /  
 
 
 
………5 
1…………………………………………… 
Prehistory is the period of time before the invention of writing. The prehistoric period lasts 
from the time when Earth was formed until the time humans invented writing, about 3500 
BC.  
2………………………………………… 
Earth was formed about 4.6 billion years ago (bya). There are 
many theories on how the universe started but the most 
known is that of a Big Bang Theory or, in other words, a great 
explosion.  
3………………………………………… 
Life on Earth began in the Precambrian period, which lasted from 4.6 bya to 542 million years 
ago (mya). The earliest fossils of living things date from 3.5 bya. The first forms of life were 
microscopic organisms which lived in the ocean. They evolved to larger marine organisms and 
finally, some fish developed the ability to breathe out of water. They evolved into a group of 
animals called amphibians.  
4………………………………………… 
Reptiles evolved from amphibians into the biggest land creatures: dinosaurs! They existed 
during the Mesozoic era, 251 to 65 mya and there existed around 900 different species of 
dinosaurs. Some dinosaurs were carnivores, but others were herbivores. 
The first vertebrates to fly were reptiles, the pterosaurs. They lived 251 to 
200 mya. Dinosaurs, pterosaurs and most marine reptiles all died out 65 
mya. Scientists think a huge meteor (a rock from space) hit Earth.  
5………………………………………… 
The first mammals appeared on Earth at the end of the Triassic period (200 mya) and existed 
at the same time as dinosaurs. 
 
                                                             
5 Adapted from Watts, Claire. (2009). “Prehistoric Life”. Eyewitness Project Books.  
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2. What does it mean…?  
Mya:  
BC: 
Bya:  
 
- Now, put them in order. Which is further in time? 
1:  
2: 
3: 
 
3. Write the main idea of each paragraph.  
 
1: Prehistory started …………………………………. and finished…………………………….. 
2: The ……………………… formed the ………………………4.6 ……………………………… 
3: In the …………………………… period, the first microscopic organisms evolved into …………………… 
4: A huge ……………………… killed the ……………………………… mya.  
5: Mammals appeared ………………………………………… 
 
 Now, comment your answers with your partners. 
 
3. In groups, match the following facts with the time they happened.  
 
1. Precambrian 
 
2. Extinction of dinosaurs  
 
3. Earth formation  
 
4. Age of mammals 
 
5. Life began on Earth  
 
6. Age of dinosaurs  
 
… 4.6 bya 
 
…65 mya 
 
… 200 mya 
 
… 4.6 bya to 542 mya 
 
… 251 to 65 mya 
 
… 3.5 bya 
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- Now, look at this timeline and include some important dates in the first part.  
 
 
 
5.2 Human Evolution  
1. Warm-up. Match each word with its corresponding picture. What do you think they 
were used for?  
 
Fire - Bury - Hunting tools – Bone - Horn - 
Paintings – Biface 
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. Use the following speaking frame: 
 
I think humans used … to (verb).  
 
I think they + (Verb + ed) + to … 
 
 
2. Read the information6 about the different species of man. Match the pictures with 
each text.  
Australopithecus7: they were very similar to chimpanzees,  
But they walked on two feet. They were 
about 1,30 m. They collected wild fruit and  
lived about 4 million years ago in Africa.  
 
Homo Habilis: they made stone tools.  
These appeared two million years ago.  
Their brain was bigger and they were taller.                           
They lived from hunting and collecting fruits.  
It seems they were able to speak. 
 
Homo Erectus8: They appeared 1.5 
million years ago. They walked 
upright (that is why they are called 
“erectus”). This was the first species 
to live outside Africa (in Europe 
and Asia). They discovered fire 
and made bifaces (a two-sided stone 
tool). They were excellent hunters. 
Homo Neanderthalensis: They lived in Europe  
150,000 years ago. They were the first species to  
survive a glacial ecosystem and also the first to  
bury their dead.  
 
Homo Sapiens Sapiens: Our species 
appeared in Africa about 130,000 
years ago. They were able to 
make better tools. They created art. 
 
 
  
 
 
                                                             
6 Adapted from Rus Martínez, A. Material AICLE. 1º de ESO. Prehistory. Junta de Andalucía.  
7 Pictures: https://clasesdesocialesarcas.blogspot.com/2014/01/la-evolucion-humana.html 
8 Pictures:https://sites.google.com/site/5earlyhominids/home/homo-erectus 
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3. Read the information in exercise 2 again. Then, look at the picture and complete the 
chart in pairs.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4. Match the men to their sentences 
 
 
1.  Australopithecus… 
2. Homo Erectus… 
3. Homo Sapiens Sapiens… 
4. Homo Habilis… 
5. Homo Neanderthalensis… 
 
…  created stone tools. 
…  buried their dead. 
… created art. 
… were similar to chimpanzees. 
… discovered fire and made bifaces.  
 
 
 
 
Name Antiquity  Characteristics 
/Abilities 
Innovations 
Australopithecus  
 
   
Homo Habilis 
 
   
Homo Erectus 
 
   
Homo 
Neanderthalensis 
   
Homo Sapiens Sapiens    
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6. Write one idea about each man.  
- Australopithecus… 
- Homo Habilis… 
- Homo Erectus… 
-Homo Neardenthalensis… 
- Homo Sapiens Sapiens… 
 
7. Now, write a riddle for your classmates. Choose a species of man and describe it, 
but do not say their name!  
They + appeared/ lived (years) AGO 
 
They + (Verb + ed) 
 
… (Complement) 
 
 
For example: “They walked upright and used specialised tools. They buried their dead. Who 
were they?” 
 
  Read it for your classmates and guess their riddles! 
 
8. Add the evolution of man in the timeline you started in session 1.  
 
 
5.3 Stone Age 
 
1. . In groups of three, each of you read about one period and 
complete the table9. 
 
Prehistory is the period that begins with our first ancestors, about four million years ago, and 
finishes with the invention of writing, about 3,500 B.C. There were no written texts during this 
period. Prehistory is divided into three periods:  
 
 
 
 
 
 
 
                                                             
9 Adapted from Rus Martínez, A. Material AICLE. 1º de ESO. Prehistory. Junta de Andalucía.  
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The Palaeolithic10 (from 
paleo old and lithos stone = 
Old Stone Age) extends from 
our first ancestors to about 
9,000 B.C, with the 
beginning of agriculture. The 
first human beings lived 
from hunting, fishing and 
gathering wild fruit, and 
were nomads. 
The Neolithic Age11 (from 
neo new and lithos stone = 
New Stone) began about 
9,000 B.C. and finished with 
the invention of writing, 
about 3,500 B.C. Human 
beings lived from agriculture 
and farming, and were 
sedentary. 
 
 
 
 
 
 
 
 
The Metal Ages12 began 
about 6,500 years ago. 
Human beings learned to use 
metals to make objects. 
 
 
 
 
 
 
 From… 
(What happened?) 
…to 
(What happened?) 
What does it 
mean? 
Characteristics 
Palaeolithic 
 
    
Neolithic 
 
    
Metal Ages 
 
 X X  
 
 Now, tell your partners about the information you read and complete your 
tables with the missing information. 
 
 
 
2. In pairs, watch the video13 until 4’30”. One of you complete the sentences about the 
Palaeolithic, and the other, about the Neolithic. Then, comment your answers with 
your partner. 
Prehistory is divided into Palaeolithic, Neolithic and the ………………… 
The Palaeolithic begins with the appearance of the first ……………… and ends 8,000 years 
BC.  
                                                             
10 Picture: https://blocfpr.blogspot.com/2018/03/des-del-paleolitic-inferior.html 
11 Picture: http://blogs.sapiens.cat/socialsenxarxa/2010/06/26/la-revolucio-neolitica/  
12 Picture: 
http://www.colegiosantiagolalinea.es/BILINGUISMO/LEVEL%204/SOCIAL%20SCIENCE/UNIT%205%20TH
E%20PREHISTORY/THEPREHISTORYTHEMETALAGES1.htm 
13 Prehistory. Educational Videos for Kids. Available in https://www.youtube.com/watch?v=rLFGra2TiTE 
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In the Palaeolithic, people were ……………………… They didn’t live in one place. They 
constantly moved in search of animals to ………………… 
At the same time, they collected wild ………………… 
People lived in …………………………… (small groups formed by families).  
They used tools such as an axe or spears, made of ……………… 
Neolithic started in 8,000 BC and finished in ……………… BC, with the beginning of the 
………………… 
People in the Neolithic cultivated plants and domesticated ……………… like dogs, sheep, 
goats and ……………………… 
They built small ………………………… and lived there permanently. They were sedentary.  
Neolithic villages were situated near ………………… 
The first plants they cultivated were ……………… (like wheat) and pulses (like chickpeas).  
        The most important invention of the Neolithic is the …………………………… 
 
3. Write the dates for these periods and add them in the timeline you started in session 
1.    
Palaeolithic Neolithic Metal Ages 
 
4. Now, review sessions 2 and 3 and say if these sentences are true or false.  
 
- Australopithecus hunted dinosaurs. T/F 
- Homo Sapiens appeared in the Neolithic.  T/F 
- Men cultivated wheat during the Palaeolithic.  T/F  
- Homo Erectus were sedentary; they lived in small villages. T/F 
- The wheel is an invention from the Neolithic.  T/F 
 
- Write 3 more sentences for your partner. They can be true or false. Remember to use verbs 
in past (verb + -ed!). 
1.  
2.  
3.  
 
 Use the speaking frame to express your ideas. 
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Australopitecus hunted dinosaurs is 
true/false because… 
- I agree/ I don’t agree/ Are you sure? 
 
 
5.4 Stone Age Art 
1. Read the following text and complete the mind map. You can also put pictures as 
examples for each kind of art. 
 
PREHISTORIC ART14 
 
Humans started decorating their caves and objects about 35,000 years ago. Palaeolithic art can be 
divided into two groups: mobiliary art and parietal art. 
 
- Mobiliary art15 is the one that can be moved. It can be made of stone, bone, ivory… 
For example, the Venus figurines, statuettes of women with certain parts of the 
human anatomy exaggerated (abdomen, hips and breast).  
 
- Cave art or parietal art16 is the art on the walls of caves and shelters. Parietal art 
had the following characteristics: 
 
- Animals, such as deer, bison, horses and mammoths were 
often represented without men.  
- The paintings were realistic. 
- They painted in caves. 
- They used colours like red, brown, yellow and black. 
- Animal hair was used to make brushes. Sometimes, they 
painted with their hands. 
 
Neolithic art had the following characteristics:  
- Scenes with frequent representation of men. 
- The paintings were not realistic, they were very schematic. 
- They painted in the open air. 
 
 
 
 
 
 
 
 
 
                                                             
14 Adapted from Rus Martínez, Antonio. “Material AICLE. 1º de ESO. Prehistory”. Junta de Andalucía. 
15 Picture: https://es.wikipedia.org/wiki/Venus_de_Willendorf 
16 Picture: https://en.wikipedia.org/wiki/Cave_painting 
  
48 
48 Focus on Form: A CLIL Didactic Unit Promoting ESO Students’ Form Awareness 
 
 
 
2.  Decide if these sentences are affirmative or negative. Then, 
comment your answers with a partner. 
 
People in the Neolithic painted in the open air. 
 
In the Palaeolithic, they didn’t domesticated animals. 
 
Venus figurines were statuettes of women. 
Venus figurines weren’t very big. 
 
 
- In the Palaeolithic, people (paint) ………………… animals with men. 
- They (use) ………………… bright colours.  
- In the Neolithic, they (paint) ……………………… schematic figures. 
- In the Neolithic, people (paint) ………………… inside caves.  
- In the Palaeolithic, the paintings (be)…………… schematic, they (be)……………… realistic.  
 
 
3. Classify these forms of art. Decide if they are from the Palaeolithic or the 
Neolithic.  
 
 
Schematic paintings – painted in caves – paintings in the open air – animals represented 
without men – realistic paintings – representations of men –  
Venus figurines 
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Palaeolithic Neolithic 
 
 
 
 
 
 
 
 
 
4. Write a short paragraph to justify your answers in exercise 3. 
 
 
 
5.5 Metal Age 
1. Warm-up. Match the words with the correct picture. What are these constructions? What 
did people use them for in the Metal Age? 
Menhir17   
Dolmen18 
  
 
 
2.  Watch the video19 and answer the questions: 
The first metal which was used was … 
a) copper  
b) tin 
c) iron 
To mould these metals, they melted them in extremely  
a) Low temperatures 
b) High temperatures 
The process of making tools, weapons and decorations is called  
a) Metal ages 
b) Metallurgy 
c) Metallica  
The appearance of crafts caused bartering. What is it? 
a) Exchange of products. 
                                                             
17 Picture https://es.wikipedia.org/wiki/Menhir_de_Champ-Dolent 
18 Picture: https://turismo.euskadi.eus/es/patrimonio-cultural/dolmen-de-sorginetxe/aa30-12375/es/ 
19 Prehistory. Educational video for kids. Available in:  
https://www.youtube.com/watch?v=kd4dlNxaPwk&t=24s 
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b) Exchange of slaves. 
c) Exchange of wheels. 
… appeared and cultural and commercial exchange started. 
a) New tribes 
b) First schools  
c) The first big cities 
During the Metal ages, the first religious representations arose. Constructions with large blocks 
of stone are called: 
a) Megastones  
b) Meharis 
c) Megaliths  
 
2. Watch the video again with subtitles. Write 3 important ideas. Remember to start with a 
subject and to use verbs in past! 
1:  
2: 
3: 
 
3. Classify the following events. Say if they are from the Neolithic, the Palaeolithic or the 
Metal Age.  
 
Mobiliary art (Venus figurines) - Constructions with megaliths – People become sedentary – 
Metallurgy – Starting of agriculture – People are nomads – Cities start to grow – Life in tribes 
 
 
Palaeolithic Neolithic Metal Age 
 
 
 
 
 
  
 
- Add two more ideas in each column.  
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3. Now that you are an expert in prehistory, complete the Big Chart about the Stone 
and Metal Ages.  
 
PREHISTORY Palaeolithic Neolithic Metal Age 
Dates     
Places to live  
 
  
Food and animals  
 
  
Tools  
 
  
Discoveries/ 
inventions  
   
Society  
 
  
Art  
 
  
 
4. Choose one period (Palaeolithic, Neolithic or Metal Ages) and write a short summary 
of it. Look at the chart in exercise 3 to organise your ideas.   
First, Subject + (Verb + ed) + (complement) 
                                   or 
First, Subject + didn’t + verb + (complement) 
After that, … 
Finally, … 
 
 
5.6 Final task  
1. Now that you are an expert in Prehistory, it’s time to prepare your oral presentation!  
 
- Use the main ideas of each section to organise your ideas.  
- Use the timeline and the Big Chart to explain the events chronologically and in an organised 
way.  
- Remember! We use the past to talk about prehistory. 
 
 
 
